Statement--Women’s Studies 524: Women and Work

Adherence to Social Science General Learning Objectives of the Model Curriculum:
1. To understand the behavior of individuals, the social and cultural contexts of human existence, and the processes by which groups, organizations, and societies function. 

2. To become familiar with theories and methods of social scientific inquiry so as to gain an appreciation of their applicability and limitations. 

3. To examine human differences and similarities (e.g., physical, social, class, gender, ethnic) in psychological, social, religious, cultural, economic, geographic, and political contexts. 

4. To appreciate the contemporary world from an understanding of the past and to make cross-cultural and cross-temporal comparisons. 

5. To develop a sense of the worlds social, political, economic, and cultural diversity, with special attention to the institutions of the United States and other nations as well as to international perspectives. 

6. To develop an ability to comprehend and assess individual and social values and an ability to participate in social and political communities. 

1. Under which rubric (e.g., individuals and groups) and subtopic(s) is the course proposed?  How does it fit there? Regardless of the number of subtopics covered, how does it contribute to the general learning objectives for the “Social Science” component?

Women and Work is intended both for the Diversity GEC requirement, International Issues, and for the Social Science GEC requirement, Section A: individual and groups.  As a women’s studies course, the social group the course centrally investigates is women, specifically, the racial, sexual, class, and locational differences of women in a global context.  By using a range of methodologies and theories related to women and labor in various social, cultural, geographic, and historical contexts, Women’s Studies 524 provides opportunities for students to better understand their relationship to and position in an increasingly diverse and integrated global community.
2. How does this course serve to exemplify social scientific approaches to the rubric under which it is proposed?
This course provides students with the analytical and theoretical tools necessary to evaluate both individual women’s working identities and the global, social and economic constraints that help to shape their work choices.  Women’s Studies 524 examines how ‘feminine’ labors are formed, represented, and enforced in the global economy, with particular attention paid to the local variations of women’s work, so students gain the ability to understand how women’s working lives differ dramatically according to social and geographic difference.  Thus, the course seeks to decenter students’ assumptions about the qualities of ‘women’s work’ and feminized labor, and to emphasize the complicated social and economic processes that form evaluations of women and their work in particular settings.  The course also importantly asks what policy and political shifts have led to advances and changes in women’s abilities to negotiate the terms of their labor (depending on the case), and what goals remain for women striving to improve their working lives worldwide. 
3. How does this course frame its specific approaches and subject matters within a broader social scientific context? How does this course reflect the discipline(s) it represents?

The course examines theories of women’s labor market participation and how a women’s studies approach evaluates each of these (from classical supply and demand theories to human capital theory, dual and segregated labor market theory, and Marxist theories of production).  The course examines the methodologies for studying work, how each theory frames its problematics, how location affects the theories of work, and how a feminist critique affects the terms of analysis.  For example, it offers the feminist Marxist critique that insists that women’s reproductive and informal labors be analyzed, blurring distinctions between reproductive and productive labors.

The course design also insists on considering the social and economic systems that structure women’s work, as well as the different individual practices, identities, and experiences of women in various locations and contexts throughout the world.  For example, the course examines women migrating for domestic work opportunities and how this affects national economies and family life (e.g., women leaving Bangladesh for work in the Middle East as maids for years at a time, how the oil boom supports such massive importation of labor, what happens to children and spouses left at ‘home’).  In the course, we focus on the fact of reproductive labor and its centrality to how women identify possible work, and how bosses identify ‘proper’ women workers (e.g., as seen in the surveillance of women’s bodies in factories in China, to women who opt for secretarial work in service economies in the first world).  Race, age, location, and class are always in the spotlight when we examine different women’s identities and experiences in work.

4. What fundamental social scientific questions and issues does this course raise?
The course, taught by faculty, is framed in a global content by an interdisciplinary social scientific approach in the following ways.  First, it teaches students that the contexts of individual working lives, choices, and identities are framed by economic and social structures.  The class explores neoliberal regulation of work in the US and globally (e.g., through trade agreements like NAFTA), with an emphasis on globalization and integration; the global flow of capital post-Bretton Woods; economic shifts from Fordist to flexible specialization and peripheral Fordism; and the social valuations of gender, race, and sexuality that impact women’s formal and informal labor participation in different geographic locations.
5. Is this course proposed to carry the “international” designation? If so, how is its international character defined?
Course material draws primarily on examples and literatures addressing the non-US context, e.g. from work in Mexican maquiladoras or China’s new trade zones sewing underpants, to Indonesian and Sri Lankan domestic workers who migrate to work in the Middle East, to sex work in Caribbean resorts catering to white men from first world places like Germany, Canada, and US.  Most of the class content focuses on non-Western work and examples, although international migration to the United States and the role of ‘caring labor’ in the US economy is also addressed.  This example of migration to the US illustrates the centrality that the largest, core economies play in the globalizing world.  Thus, even the content on the US is primarily situated in terms of an international economy of women’s work.
Assessment--Women’s Studies 524: Women and Work

As developed by the department’s Undergraduate Studies Committee, course review and assessment will take place through a survey which is attached to the syllabus (reprinted below), embedded testing and systematic evaluations of student exams and the term paper, discursive and computer-generated evaluations of teaching by enrolled students, and class observations by faculty.
Course exams will ask students to respond to the GEC requirements in the following ways.  First, questions will focus on the specific differences of women workers in disparate locations, requiring students to give detailed examples of what differences occur, why they are important, and how they affect women’s abilities to make sufficient livelihoods.  Second, students will be asked to explain and give examples for how global economic systems and change over time have structured the formal waged employment opportunities of women.  Third, students will have to show an understanding in exams for how women have illustrated an agency in affecting their own individual experiences given these geographic and economic structures, through, for example, international migration or informal labors.  Fourth, students must show that they comprehend the theories of gendered labor market participation and that they can critique each with specific examples from different geographic contexts.  Finally, students will be asked in exams for how the course materials suggest opportunities for policy interventions to create safer working conditions for women in different locations, occupations, and levels of employment.

The term paper will allow students to compare two or three non-US national contexts of one occupation.  The instructions for the paper are (in part) as follows:

For this assignment, you will compare women’s participation in a specified occupation, and you will do a cross-country comparison.  The comparison must be at least two countries, but also may be three (at most).  For example, you might compare women physicians in China, Russia, and India; or women architects in Czech Republic and Argentina.  You must choose countries other than the USA or Canada, and if you choose an EU country, your second country must be a non-EU one.
In order to make your analysis, you will need to find primary data on two or three countries’ gendered labor markets with particular emphasis on the occupation you choose.  You must also analyze your chosen sector nationally and internationally.  This will entail that you write about your topic conceptually, too.  That means that you give the context of the work type, including an analysis of how local, national, and international processes affect women’s participation in the occupation you choose to research.  What aspects of women’s lives in the place you research affect their participation in waged labor? E.g., this analysis involves thinking through place-specific things like gendered norms, race relations, religion, etc. – in other words, social situations.  The context of work is also defined by national and global processes, too, not just individual, social ones.  For example, how have globalization, neoliberalism, the shift in manufacturing to the global south, post-socialist politics, migration, etc, affected work in the places you compare?  How are these processes shaping women’s lives and waged work?
Remember, despite the range of choice you have for occupations and countries, you must choose a specific, focused topic.  You must choose an occupation and countries for which there are data!  Do not choose to research informal work like prostitution in Ecuador, because there will be no data to indicate how many women engage in this work.  This topic is too broad and will quickly overwhelm you.

As mentioned previously, students also will be given the opportunity to evaluate how successfully the course has met GEC learning objectives through the following survey:

GEC Assessment Survey, to be filled in and turned in on the final day of class

Please help your instructor know how well the course met its GEC goals.

Mark each question according to the following key:

Strongly disagree



1

Somewhat disagree



2

Neutral (neither agree or disagree)

3

Somewhat agree



4

Strongly agree




5

This course helped me to understand the diversity of women’s work throughout the world.

1

2

3

4

5

This course explained why the differences evident in women’s lives across the world impact their abilities to make a living.

1

2

3

4

5

This course helped me to reconsider my opinions about offering labor market and/or state protection to women working in private spaces like households (e.g., as maids).

1

2

3

4

5

This course detailed how economic globalization has impacted women’s individual identities of work in different places.

1

2

3

4

5

This course provided me with examples of how employment and work has changed through the political, social, and economic activities of women.

1

2

3

4

5

The survey answers will be returned to UGS for review.  The survey will provide an assessment of how well the GEC is being met through an analysis of the data it provides.  If the data indicate that the GEC is not being clearly communicated through course content, the instructor will incorporate the lessons of the survey by altering readings, lecture content, and discussion in class.  If the data primarily indicate neutrality or disagreement, the instructor will adjust material to more directly address the goals of the GEC.
